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Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium funding to help improve the attainment 
of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Durrington Junior School 

Number of pupils in school  334 

Proportion (%) of pupil premium eligible pupils 30% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2024/2025 to  
2026/2027 

Date this statement was published December 2024 
Reviewed December 2025 

Date on which it will be reviewed December 2026 

Statement authorised by Zoe Wilby  
Headteacher 

Pupil premium lead Sarah Hankin 
Assistant Headteacher 

Governor / Trustee lead Nicole Hamilton-Brown, 
Governor for 
disadvantaged pupils 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 2025-
2026 

£125,745.00 

Recovery premium funding allocation this academic year 2025-
2026 

£0 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£10,057.81 

Total budget for this academic year 
If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£135,802.81 
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Pupil Premium Strategy Plan 

Statement of intent 

At Durrington Infant and Junior Federated Schools, our intention is that all pupils, irrespective 
of their background or the challenges they face, make good progress and achieve high 
attainment across all subject areas. The focus of our pupil premium strategy is to support 
disadvantaged pupils to achieve that goal, including progress for those who are already high 
attainers.  

Developing strong, positive relationships with children and their families is crucial to us at 
Durrington. This gives us an understanding about the strengths and potential barriers our 
vulnerable pupils face and we have outlined in this statement how we intend to support these 
needs. 

We ensure that teaching and learning opportunities meet the needs of all pupils, particularly 
those who are disadvantaged. We assess and analyse the needs of our children to ensure that 
appropriate provision is in place to support them in their learning. Strategies of Quality First 
Teaching are used to ensure high-quality teaching is at the heart of our approach, with a focus 
on areas in which disadvantaged pupils require the most support. This is proven to have the 
greatest impact on closing the disadvantage attainment gap and at the same time will benefit 
the non-disadvantaged pupils in our school. We also assess the children’s holistic needs using 
our trauma-based, therapeutic approach to supporting behaviour and well-being.  

Our strategy is rooted in educational research to identify the support and strategies needed to 
ensure that all pupils excel at Durrington Infant and Junior Federated Schools. Our approach is 
responsive to the changing needs of the pupils, local community and wider context to ensure 
that individual needs are met and challenges met.  

To ensure that our approaches are effective, we will: 

• ensure that our curriculum provides challenge and opportunity to all pupils 

• act early to identify any needs that pupils have and plan interventions to meet them 

• adopt a whole school approach where all staff take responsibility for the progress and 
outcomes of our disadvantaged pupils.  

• have high expectations of what our pupils can achieve  
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Social, 
Emotional 
and  
Behavioural  

Our assessments (including wellbeing survey), observations and discussions 
with pupils and families have identified social and emotional issues for many 
pupils, particularly anxiety and social difficulties. We recognize that children 
need support to build and maintain healthy relationships.  

A rise in the number of families under Social Care and Early Help, as well as 
teacher referrals for pastoral support have markedly increased.  

Support is needed for the mental health and emotional well-being of our chil-
dren through school-based approaches – Therapeutic Thinking, our Education 
4 Safeguarding curriculum and Young Carers work. 

2 Specific 
Learning 
Barriers 

Assessments, observations, and discussions with pupils suggest disadvantaged 
pupils generally have greater difficulties with their learning, compared to those 
who are non-disadvantaged (retention of knowledge, application of taught 
skills, letter formation, poor spelling and reading, poor basic number skills, 
poor sentence structure). In addition, some disadvantaged children have 
speech and language difficulties and oracy barriers. This can then impact on 
children’s self-esteem and confidence. 40% of our disadvantaged pupils also 
have some form of special educational needs. 

3 Gaps in 
key 
knowledge 
and skills 
due to 
absence  

Regular attendance to school is a challenge – it is difficult to build healthy re-
lationships and support learning when children are not in school. Children miss 
out on key learning opportunities which impacts their current learning. 

Intended outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 
we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve support for mental 
health and well-being of children 
in the school through creating a 
positive learning environment 
and overcoming barriers to 
learning.  

Therapeutic Thinking principles will be embedded in the 
school with a focus on relationships and valued behav-
iours.  

Resources will be used to analyse individuals’ behaviour to 
better understand their needs which will enable better 
planning for the child, their class and the wider school. 
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To achieve and sustain improved 
wellbeing for all pupils in our 
school, particularly our 
disadvantaged pupils. 

 

 

 

 

 

 
 

 

Pupil Well-Being Manager and Learning Mentor support 
for identified children.  

Sustained high levels of wellbeing from 2026/27 demon-
strated by: 

• qualitative data from student voice, student and par-
ent surveys and teacher observations 

• a significant increase in participation in enrichment 
activities  

• no pupil is excluded from school trips or clubs due to 
financial reasons. School clubs and trips subsidised for 
pupils in receipt of the pupil premium funding. 

• greater proportion of disadvantaged children to at-
tend school regularly.  

• increase in positive engagement in lessons and 
demonstrating good learning behaviours 

• fewer repeated behavioural incidents during          
unstructured times in school 

To ensure all children achieve a 
good level of attendance at 
school. 

• Decrease in persistent absence. 
 

• Breaking down barriers to attendance. 
 

• Developing good relationships and communication 
with children and families.     

To develop strategies to support 
disadvantaged children’s learning 
in the classroom. 

 

 

• The three most disadvantaged children in each 
class to be supported in every maths and English 
lesson, using Quality Teaching strategies to ensure 
progress in lessons. 

• Disadvantaged children showing greater 
independent learning skills through increased 
engagement in lessons, sharing ideas and 
improved standard of work produced in lessons. 

• Reduced percentage point between school 
disadvantaged and national non-disadvantaged 
into single figures in; 

      ---  Combined reading, writing and maths 

      ----  Reading 

      ---  Writing 

      ---  Maths  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 
academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention)  

Budgeted cost: £7,221.81 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Developing strategies to support children’s learning in the classroom 

1. Quality First Teaching – 
training for all staff 
(teaching and support 
staff). 

2. Embedding QFT princi-
ples into every day prac-
tice.  

3. Each teacher to target 
the three most disadvan-
taged children in their 
class in core subjects. 

EEF High-quality teaching 
https://educationendowmentfoundation.org
.uk/support-for-schools/school-planning-
support/1-high-quality-teaching  
 
Principles of Instruction by Barack 
Rosenshine. 
 
Leaders are checking the impact of the 
targeted work with the three most 
disadvantaged children in each class.  
 

2,3 

4. Improve the access of 
lessons for all, through 
scaffolding and adapta-
tions across the curricu-
lum e.g. stem sentence 
starters, alternative re-
cording opportunities, 
worked examples etc.  

All teachers ensure that children’s gaps and 
misconceptions are identified swiftly and 
they are taught well to help them catch up. 
When children are absent from school, they 
will receive key learning catch-up to prevent 
further gaps in learning.  
 
EEF blog: Scaffolding  

 

Vygotsky’s notion of the zone of proximal 
development. 
 
 

2,3 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £112,447.00 

https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
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Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

To reduce the learning barriers of disadvantaged pupils. 

1. Additional Learning 
Support Assistants 
to support 
identified children. 

• Additional LSAs in 
lower key stage 2 
for core subject 
lessons. 

• Class LSA 
interventions 
including pre-
teaching, catch up 
and revisit key 
learning concepts. 

• Phonics support for 
children in Year 3 
who have not 
passed their PSC. 

• Maths support for 
Year 4 children in 
preparation for the 
Multiplication 
Tables Check 
(MTC). 

• Precision Teaching 
through the Target 
Word intervention 
to support reading 
and spelling 

EEF Deployment of teaching assistants  
https://educationendowmentfoundation.org.uk/e
ducation-evidence/guidance-reports/teaching-
assistants  
 
Little Wandle Phonics programme – clear 
progression of phonics through the heat map 
assessments.  
 
Quality First Teaching strategies employed in 
lessons. 
 
EEF Targeted academic support 
https://educationendowmentfoundation.org.uk/s
upport-for-schools/school-planning-support/2-
targeted-academic-support 
 

2,3 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
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Wider strategies (for example, related to attendance, behaviour, wellbeing)  

Budgeted cost: £16,134.00 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged 
pupils.  

1. Whole staff training on Therapeutic 
Thinking  

2. Embed the principles of Therapeutic 
Thinking within the whole school, 
creating a new Behaviour Policy 
which is consistent in approach 

• Use of reflection forms to 
support children to evaluate 
their behaviour. 

• Early Prognosis tool used to 
identify barriers for learning 
and behaviour in individual 
children.  

• Overwhelm Plans and Risk 
Assessments to support 
individual children. 

 

Both targeted interventions and 
universal approaches can have 
positive overall effects: 
https://educationendowmentfound
ation.org.uk/education-
evidence/evidence-
reviews/metacognition-and-self-
regulation  

EEF Improving Behaviour in 
Schools 
https://educationendowmentfound
ation.org.uk/education-
evidence/guidance-
reports/behaviour  

Therapeutic Thinking approach 
developed by Angela Wadham. 

All 

3. Pupil Well-Being Manager and 
Learning Mentor to support 
children with social and emotional 
difficulties, including anxiety and 
EBSA, through: 

• Regular communication with 
parents and carers 

• Running the Nurture 
provision for identified pupils 
to support their social and 
emotional development, 
following a bespoke 
curriculum to either 
reintegrate back into the 
classroom successfully or 
support with transition to 
another setting.  

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later 
life (e.g., improved academic 
performance, attitudes, behaviour 
and relationships with peers): 

 
 
EEF Social and Emotional Learning 
https://educationendowmentfound
ation.org.uk/education-
evidence/teaching-learning-
toolkit/social-and-emotional-
learning  
 
  

All 

https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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• ‘Soft start’ to support 
children with their transition 
into school 

• Breakfast provision.  

• Morning check-ins with 
identified children to ensure 
they are present in school 
and having a calm start to 
the day. 

• Learning Mentor 1:1 or small 
group interventions focusing 
on social, emotional and 
mental health needs. 

 

 
Nurture Group Provision (DfE) 
https://www.education-
ni.gov.uk/sites/default/files/publicat
ions/education/Nurture%20Group
%20Provision%20-
%20Guidance%20for%20Schools
%20September%202024%20pdf.
PDF  

4. Reducing persistent absence for 
disadvantaged children 

• Daily check-ins in each class 
for those known children by 
the Deputy Headteacher. 

• Daily phone calls using a 
script to challenge parents 
when their child is 
persistently absent. 

• Letters sent out to parents 
indicating the number of 
lessons/learning time that 
has been lost.  

• Regular meetings with 
parents to identify and 
reduce barriers to 
attendance. 

• Working with external 
agencies to support whole 
family difficulties.  

EEF Supporting Attendance 
https://educationendowmentfound
ation.org.uk/education-
evidence/leadership-and-
planning/supporting-attendance 

 

DFE RISE Attendance and 
Attainment conference  

https://www.gov.uk/guidance/rise-
attendance-and-behaviour-hubs-
programme  

 

5. Support for disadvantaged children 
who are also Young Carers. 

• Half termly drop-ins for 
Young Carers with the Pupil 
Well-Being Manager and 
pastoral LSA. 

• Support to join after school 
clubs and activities. 

Young Carers in Education: An 
England briefing highlighting the 
need for greater recognition, 
identification and support for 
young carers within education. 

Carers Support 
https://carers.org/downloads/youn
g-carers-in-education---a-carers-
trust-

 

https://www.education-ni.gov.uk/sites/default/files/publications/education/Nurture%20Group%20Provision%20-%20Guidance%20for%20Schools%20September%202024%20pdf.PDF
https://www.education-ni.gov.uk/sites/default/files/publications/education/Nurture%20Group%20Provision%20-%20Guidance%20for%20Schools%20September%202024%20pdf.PDF
https://www.education-ni.gov.uk/sites/default/files/publications/education/Nurture%20Group%20Provision%20-%20Guidance%20for%20Schools%20September%202024%20pdf.PDF
https://www.education-ni.gov.uk/sites/default/files/publications/education/Nurture%20Group%20Provision%20-%20Guidance%20for%20Schools%20September%202024%20pdf.PDF
https://www.education-ni.gov.uk/sites/default/files/publications/education/Nurture%20Group%20Provision%20-%20Guidance%20for%20Schools%20September%202024%20pdf.PDF
https://www.education-ni.gov.uk/sites/default/files/publications/education/Nurture%20Group%20Provision%20-%20Guidance%20for%20Schools%20September%202024%20pdf.PDF
https://www.education-ni.gov.uk/sites/default/files/publications/education/Nurture%20Group%20Provision%20-%20Guidance%20for%20Schools%20September%202024%20pdf.PDF
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://www.gov.uk/guidance/rise-attendance-and-behaviour-hubs-programme
https://www.gov.uk/guidance/rise-attendance-and-behaviour-hubs-programme
https://www.gov.uk/guidance/rise-attendance-and-behaviour-hubs-programme
https://carers.org/downloads/young-carers-in-education---a-carers-trust-briefing.pdf#:~:text=Young%20carers%20have%20consistently%20highlighted,identification%20and%20support%20within%20education
https://carers.org/downloads/young-carers-in-education---a-carers-trust-briefing.pdf#:~:text=Young%20carers%20have%20consistently%20highlighted,identification%20and%20support%20within%20education
https://carers.org/downloads/young-carers-in-education---a-carers-trust-briefing.pdf#:~:text=Young%20carers%20have%20consistently%20highlighted,identification%20and%20support%20within%20education


 

9 

• 1:1 time-to-talk 
opportunities for children to 
speak to the Pupil Well-
Being Manager/pastoral 
LSA. 

briefing.pdf#:~:text=Young%20car
ers%20have%20consistently%20
highlighted,identification%20and
%20support%20within%20educa
tion.  

Contingency fund for acute issues. 
 

Based on our experiences and 
those of similar schools to ours, 
we have identified a need to set a 
small amount of funding aside to 
respond quickly to needs that have 
not yet been identified  

All 

 

Total budgeted cost: £135,802.81  

https://carers.org/downloads/young-carers-in-education---a-carers-trust-briefing.pdf#:~:text=Young%20carers%20have%20consistently%20highlighted,identification%20and%20support%20within%20education
https://carers.org/downloads/young-carers-in-education---a-carers-trust-briefing.pdf#:~:text=Young%20carers%20have%20consistently%20highlighted,identification%20and%20support%20within%20education
https://carers.org/downloads/young-carers-in-education---a-carers-trust-briefing.pdf#:~:text=Young%20carers%20have%20consistently%20highlighted,identification%20and%20support%20within%20education
https://carers.org/downloads/young-carers-in-education---a-carers-trust-briefing.pdf#:~:text=Young%20carers%20have%20consistently%20highlighted,identification%20and%20support%20within%20education
https://carers.org/downloads/young-carers-in-education---a-carers-trust-briefing.pdf#:~:text=Young%20carers%20have%20consistently%20highlighted,identification%20and%20support%20within%20education
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Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 
academic year. 

End of Key Stage 2 

Total number of pupils eligible for the Pupil Premium = 17 

53% of pupils eligible for the Pupil Premium achieved combined reading, writing and maths at 
the expected standard. 

National non-disadvantaged pupils = 69% (16 point gap, which means if 3 more PP children 
achieved combined at the expected standard, Durrington Junior School would be in line for na-
tional) 

Reading PP = 76% at the expected standard, national non-disadvantaged 81% (4 point gap 
which means if 1 PP child had achieved the expected standard, Durrington Junior School 
would be in line for national) 

Writing PP = 71% at the expected standard, national non-disadvantaged 78% (7 point gap 
which means if 1 PP child had achieved the expected standard, Durrington Junior School 
would be in line for national) 

Maths PP = 65% at the expected standard national non disadvantaged 81% (16 point gap 
which means if 3 more PP children had achieved the expected standard, Durrington Junior 
School we would be in line for national).  

 
2024-2025 

Activity  Number of children supported Total Spend £ 
External school clubs 27 £629.00 
School trips 52 £438.03 
Year 6 Residential 11 £1100.00 
Breakfast club 0 £0 
After school club 0 £0 
Music lessons 0 £0 
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Externally provided programmes 

Programme Provider 

Spelling Shed Education Shed 

Dyslexic Screening GL Assessment 

My Concern TES  

Purple Mash 2Simple 

Little Wandle Letter and Sounds 

Accelerated Reader Renaissance 



 

12 

 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 
funded by pupil premium or recovery premium. That will include:  

• utilising a DfE grant to train a senior mental health lead. The training we have selected 
will focus on the training needs identified through the online tool: to develop our under-
standing of our pupils’ needs, give pupils a voice in how we address wellbeing, and sup-
port more effective collaboration with parents.  

• Offering food to children who are unable to have breakfast.  

• offering a wide range of high-quality extracurricular activities, trips and visitors to boost 
knowledge and understanding, wellbeing and aspiration. Activities will focus developing 
and supporting knowledge, as well as on building life skills such as confidence and resili-
ence. Disadvantaged pupils will be encouraged and supported to participate. 

Planning, implementation, and evaluation 

We used the document “Using Evidence to Improve Pupil Outcomes” from the Education En-
dowment Foundation (EEF) as a self-assessment tool to recognise the strengths and areas for 
improvement in 7areas of our Pupil Premium Strategy.  

We triangulated evidence from multiple sources of data including assessments, engagement in 
class, book scrutiny, conversations with parents, children and teachers in order to identify the 
challenges faced by disadvantaged pupils.  

We looked at a number of reports, studies and research papers about effective use of pupil pre-
mium, the impact of disadvantage on education outcomes and how to address challenges to 
learning presented by socio-economic disadvantage. We also looked at studies about the im-
pact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy, particularly the 
‘explore’ phase to help us diagnose specific pupil needs and work out which activities and 
approaches are likely to work in our school. We will continue to use it through the 
implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year 
approach and will adjust our plan over time to secure better outcomes for pupils. 

https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

