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School Values 
 
 

School Values 
 

Together we... 
 

Love learning 
Have fun 

Care and respect 
Never give up 

Succeed 
 
 

School Vision 
 

Working together to succeed. 
 
 
 

Mission Statement 
 

At Durrington Infant and Junior School we promise to create a happy, secure and stimulating learning environment 
in which all members of the school are encouraged and supported to succeed. 
 
We will develop a love of learning in children and adults which is inspired by a creative curriculum and quality 
teaching. 
 
We will work together to challenge, inspire and motivate all children to become independent, confident and caring 
citizens. 
 

 

 

 

Statement of disability awareness 
We believe that educational inclusion is about equal opportunities for all learners, whatever their age, gender, 
ethnicity, impairment, medical condition, attainment and background.  The school will ensure that all children have 
access to a balanced and broadly based curriculum, which is flexible enough to ensure that every child’s needs are 
met, so that they can be fully included in all aspects of school life.  We will strive to eliminate prejudice and 
discrimination, and to develop an environment where members of the school community can flourish and feel safe. 



 
Development / Monitoring / Review of this Policy 
This reading policy has been developed by the Reading Subject Leader. 
 
 
Schedule for Development / Monitoring / Review 
 
This reading policy was approved by the  
Governing Body 

 

The implementation of this policy will be 
monitored by the: 

Reading Subject Leader/Heads 
  

Monitoring will take place at regular 
intervals: 

Formally on an annual basis. Adjustments 
will be made as and when necessary.  

The Reading Policy will be reviewed annually, 
or more regularly in the light of any 
significant new developments The next 
anticipated review date will be: 

January 2024 

 
Rationale 
  
The purpose of this policy statement is to ensure a common shared outlook and approach to teaching and 
developing children’s reading, to aid consistency, coherence and continuity throughout the school.  As 
reading is a complex linguistic skill which develops gradually in parallel with spoken and written language, 
this policy should be read in conjunction with the Speaking and Listening policy, Phonics policy, Writing 
policy, Library policy, Teaching and learning policy and Assessment policy 
  

 
Scope of the Policy 
 
This policy applies to all members of Durrington Infant and Durrington Junior Federated Schools. This 
includes staff, pupils, volunteers, parents/carers, visitors and community users. 
 

Roles and Responsibilities 
The following section outlines the roles and responsibilities of individuals and groups within the school.  
  
Headteacher and Subject Leader:  
To ensure that Teaching and Support Staff fulfil the requirements of the Policy and adhere to its guidelines. 
 
English Subject Leader 
To ensure that the children in the school have access to a wide range of books, including core texts that 
will stimulate their engagement with reading and extend their understanding in other core areas of the 
curriculum. To encourage other stimuli such as workshops, author visits, participation in World Book Day, 
offsite visits to libraries, other settings and author workshops.  

-------------------------------------------------- 
 
 
The Nature of Reading 



Reading is a multi-strategy approach to understanding the written word.  It is not simply the decoding of 
black marks on the page, but involves the ability to read with understanding and enjoy a wide range of 
different texts and genres, including fiction, poetry, non-fiction, real world texts such as labels, captions, 
lists and environmental print. Reading is the key to independent learning and therefore the teaching of 
reading is given a high priority by all staff.  Success in reading has a direct effect on progress in all areas 
of the curriculum and is crucial in developing children’s self- esteem, confidence and motivation. 
. 
 
 
 
 
 
 
 

Aims and objectives 
 
 
 
 
 
 
 
 

 
Specific aims  

Children should: 
• Develop the ability to read aloud fluently and with expression; 
• Choose books independently from a wide selection; 
• Be encouraged to talk about reading and books; 
• Be encouraged to read a wide range of fiction, poetry and non-fiction materials; 
• Understand how reading is used in every area of the curriculum; 
• Listen to stories read to them; 
• Develop the ability to read for meaning; 
• Develop deduction and critical reading skills; 
• Be given the opportunity to recite, retell and perform favourite or familiar stories; 
• Develop an interest in words and their meanings 
• Be taught a range of reading strategies including: 

▪ Phonic (sounding the letters and blending them together); 
▪ Visual (whole word recognition and analogy with known words; 
▪ Contextual (use of picture and background knowledge); 
▪ Grammatical (which words make sense); 

 
 
 

Intent  
At Durrington Infant and Junior School, we believe that competence in reading is the key to 
independent learning, and that success in reading has a direct effect on progress in all areas 
of the curriculum. It is our aim to provide children with a range of skills to develop reading 
confidence and a lifelong love of reading. 

 



 
Statutory requirements 
Statutory requirements for the teaching and learning of reading are laid out in the National Curriculum 
English Document (2014) and in the Early Years Foundation Stage Statutory Framework (2014).  
 
Reading environment 
We believe that all areas around school should promote reading by providing print rich 
experiences. Classroom book corners will be organised into fiction, poetry and non-fiction sections with a 
range of reading material (dictionaries, atlases, encyclopaedias, picture books, poetry, joke books 
etc). Books in the classroom book corners are primarily made up of books chosen by the pupils of the class 
from the school library and mobile library visits from the WSSLS. Both of our libraries will feature author 
displays, book reviews and themed books. Teachers treat the whole classroom as a reading environment 
and display labels, posters and captions that are interactive in style. 
 
Classroom book areas in primary schools 
The best classroom book areas are like mini bookshops. The challenge is to offer pupils choice, without 
overwhelming them. Teachers might consider: 
 • choosing books from the main school library and organising these under ‘very short reads’, ‘short reads’, 
‘long reads’ and books that the class has listened to 
• starting the year with a range of 30 to 50 books, with a few copies of some single titles (including 
favourites from the previous year) 
• refreshing the stock regularly by introducing different books from the school library throughout the year, 
with pupils’ help, and returning others to free space 
• putting books at eye level so pupils can see easily what is available 
• presenting as many books as possible face-out, so that the cover, author and title engage pupils’ 
attention. 
Every book must be worth reading or help pupils to put in the reading miles. Books that are unlikely to 
achieve either of these aims should be discarded. 
 

 
     
 
 
 
 
 
 
 
 

 
Reading experiences in EYFS & Key Stage 1 (KS1)  
 
Implementation. 
 
Foundations for phonics in Nursery 

• We provide a balance of child-led and adult-led experiences for all children that meet the curriculum 
expectations for ‘Communication and language’ and ‘Literacy’. These include:  

o sharing high-quality stories and poems  



o learning a range of nursery rhymes and action rhymes 
o activities that develop focused listening and attention, including oral blending 
o attention to high-quality language. 

• We ensure Nursery children are well prepared to begin learning grapheme-phoneme 
correspondences (GPCs) and blending in Reception. 

 
Daily phonics lessons in Reception and Year 1 

• We teach phonics for 30 minutes a day. In Reception, we build from 10-minute lessons, with 
additional daily oral blending games, to the full-length lesson as quickly as possible. Each Friday, 
we review the week’s teaching to help children become fluent readers.  

• Children make a strong start in Reception: teaching begins in Week 2 of the Autumn term. 
• We follow the Little Wandle Letters and Sounds Revised expectations of progress: 

o Children in Reception are taught to read and spell words using Phase 2 and 3 GPCs, and 
words with adjacent consonants (Phase 4) with fluency and accuracy. 

o Children in Year 1 review Phases 3 and 4 and are taught to read and spell words using 
Phase 5 GPCs with fluency and accuracy.  

 
Daily Keep-up lessons ensure every child learns to read 

• Any child who needs additional practice has daily Keep-up support, taught by a fully trained adult. 
Keep-up lessons match the structure of class teaching, and use the same procedures, resources and 
mantras, but in smaller steps with more repetition, so that every child secures their learning. 

• We timetable daily phonics lessons for any child in Year 2 and above who is not fully fluent at 
reading or has not passed the Phonics screening check. These children urgently need to catch up, so 
the gap between themselves and their peers does not widen. We use the Rapid Catch-up 
assessments to identify the gaps in their phonic knowledge and teach to these using the Rapid 
Catch-up resources – at pace.   

• These short, sharp lessons last 15-20 minutes daily and have been designed to ensure children 
quickly catch up to age-related expectations in reading. 
 

Teaching reading: Reading practice sessions three times a week 
• We teach children to read through reading practice sessions three times a week. These: 

o are taught by a fully trained adult to small groups of approximately six children 
o use books matched to the children’s secure phonic knowledge using the Little Wandle Letters 

and Sounds Revised assessments and book matching grids on pages 11–20 of ‘Application 
of phonics to reading’. 

o are monitored by the class teacher, who rotates and works with each group on a regular 
basis. 

• Each reading practice session has a clear focus, so that the demands of the session do not overload 
the children’s working memory. The reading practice sessions have been designed to focus on three 
key reading skills: 

o decoding 
o prosody: teaching children to read with understanding and expression 
o comprehension: teaching children to understand the text.  

• In Reception these sessions start in Week 4. Children who are not yet decoding have daily 
additional blending practice in small groups, so that they quickly learn to blend and can begin to 
read books.  

• In Years 2 and 3, we continue to teach reading in this way for any children who still need to 
practise reading with decodable books.  

 
Home reading 

• The decodable reading practice book is taken home to ensure success is shared with the family.  

https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/12/Programme-Overview_Reception-and-Year-1-1.pdf


o Reading for pleasure books also go home for parents to share and read to children. We 
share the research behind the importance and impact of sharing quality children’s books 
with parents through workshops, leaflets and the Everybody read! resources. 

o We use the Little Wandle Letters and Sounds Revised parents’ resources to engage our 
families and share information about phonics, the benefits of sharing books, how children 
learn to blend and other aspects of our provision, both online and through workshops. 

 
Additional reading support for vulnerable children  

• Children in Reception and Year 1 who are receiving additional phonics Keep-up sessions read their 
reading practice book to an adult daily.  

Ensuring consistency and pace of progress 
• Every teacher in our school has been trained to teach reading, so we have the same expectations of 

progress. We all use the same language, routines and resources to teach children to read so that we 
lower children’s cognitive load. 

• Weekly content grids map each element of new learning to each day, week and term for the 
duration of the programme.  

• Lesson templates, Prompt cards and ‘How to’ videos ensure teachers all have a consistent approach 
and structure for each lesson. 

• The Reading Leader and SLT use the Audit and Prompt cards to regularly monitor and observe 
teaching; they use the summative data to identify children who need additional support and gaps in 
learning.  

 
Ensuring reading for pleasure  
‘Reading for pleasure is the single most important indicator of a child’s success.’ (OECD 2002) 
‘The will influences the skill and vice versa.’ (OECD 2010) 
 
We value reading for pleasure highly and work hard as a school to grow our Reading for Pleasure 
pedagogy. 
 

• We read to children every day. We choose these books carefully as we want children to experience 
a wide range of books, including books that reflect the children at Durrington Infant and Junior 
School and our local community as well as books that open windows into other worlds and cultures. 

• Every classroom has an inviting book corner that encourages a love for reading. We curate these 
books and talk about them to entice children to read a wide range of books.  

• In Nursery/Reception, children have access to the reading corner every day in their free flow time 
and the books are continually refreshed.  

• Children from Nursery/Reception onwards have a home reading record. The parent/carer records 
comments to share with the adults in school and the adults will write in this on a regular basis to 
ensure communication between home and school. 

 
 
 
 
 
 
 
 
 
      
 

https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/everybody-read/
https://www.littlewandlelettersandsounds.org.uk/resources/for-parents/


 
 
 
 
Reading experiences in Key Stage 2 (KS2)  
In KS2 whole class reading with the class teacher gives the children the 
opportunity to engage in book talk and reading skills.  Throughout KS2, 
there is an emphasis on the other key skills of reading:  retrieving 
information from texts; exploring the author’s use of language; 
analysing the text; and deducing and inferring to make connections and 
predictions. This is done using the full VIPERS guided reading system. 
Where possible, the class LSA will also listen to children read 
independently and will organise their reading time with the class 
teacher based on the individual learning needs, reading levels, progress 
they are making and identification of pupil premium children not 

making expected progress in the class. 
 
Phonic/spelling sessions follow the national curriculum programme of study for years 3, 4, 5, and 6.  The 
use of Little Wandle resources help children to make phoneme/grapheme correspondences and to have a 
greater awareness of the different grapheme representations for each sound.  Teachers make links between 
the weekly spelling pattern and other areas of the curriculum to maximise learning opportunities.   
 
Class teachers will have the flexibility to read texts that will enthuse and interest their class during class 
and library sessions. Class teachers will share a story with their class for a minimum of 10 minutes every 
day, this could be any high-quality text.   
 
Collections of books in book corners are specially curated by both adults and pupils, they are linked to the 
current topic studied, allowing the children to research independently, include peer chosen books from our 
Junior School Library, peer chosen titles from the West Sussex Library service and from the school’s own 
collection of high level texts hand-picked for the year groups by our English team.  The books are updated 
and refreshed every half term from our main school library and topic loans from the West Sussex Library 
Service. In addition, in KS2, children will have access to a wide and varied range of books within the 
Accelerated Reader Scheme, which is used to encourage reading within school during the school day. Pupils 
in the Junior School have full access to the library in the school both during our lunchtime Book club and in 
separate timetabled library sessions in the afternoon away from English lessons. 
 
KS2 pupils are expected to read every night and have that recorded. Pupils are given a reading record in 
which pupils or their parents write in to comment on what they have read as a record of their independent 
reading. In school if pupils read with an adult it is also expected to be recorded within the reading record.  
 
Pupils who have been on the phonics programme into KS2 and need a different approach will be selected 
to progress from their phonics sessions to a new targeted reading intervention programme known as 'Echo 
Reading.' This initiative is designed to support children in their development as independent readers, 
focusing on enhancing their fluency, expressive reading skills, and confidence in decoding words and 
recognising common spellings. 
'Echo Reading' involves a unique instructional approach where children will listen to a fluent reading model 
and then read the same text, aiming to mimic the intonation, pace, and expression. This method has been 
shown to significantly improve reading proficiency and fosters a positive attitude towards reading, as 
students gain mastery over texts with increased repetitions. This intervention will be provided by the LSA’s 
within the pupils’ year group. 
 



 
 
 
Types of books taken home 
In Nursery, children are encouraged to borrow books from the nursery book corner and share them with an 
adult at home. 
 
From Reception to Year 2, Home reading 

The decodable reading practice book is accessed from home via our electronic book system to ensure 
success is shared with the family.  
 
Reading for pleasure books also go home for parents to share and read to children. Pupils are able to pick 
these books from our extensive Infant School Library. We share the research behind the importance and 
impact of sharing quality children’s books with parents through workshops, leaflets and the Everybody 
read! resources. 
 
We use the Little Wandle Letters and Sounds Revised parents’ resources to engage our families and share 
information about phonics, the benefits of sharing books, how children learn to blend and other aspects of 
our provision, both online and through workshops. 
 
Pupils in Y2 begin to move into the Accelerated Reading programme at the end of Autumn term as they 
complete their phonics units. 
 
 
From Year 3 to Year 6, the children’s reading is monitored using a web-based program called Accelerated 
Reader (AR).  The system levels children after they have completed a computerised reading comprehension 
test (AR Star Reader test) each term linked to the requirement of the new national curriculum – an extra 
baseline test is taken in September to set up an initial book level for the child.  The results from the test 
generate a reading age and book level range for each child.  The majority of fiction and non-fiction books 
in our school library have been levelled by the AR system and the children choose a book from their Zone 
of Proximal Development (ZPD) range.  After reading a book, the children log on to the system and take a 
comprehension quiz on the book.  If they pass the quiz (80%+) it shows they have a good understanding of 
texts written at that level.  The class teacher monitors the children’s reading quiz results and ensures that 
they are being successful.  
 
The class teacher sets targets each term, linked to their STAR READER results which gives them their ZPD 
level. Pupils are set a target of points to accrue each half term based on their ZPD, expected pass rate 
(80+%) and the reading time set per day (minimum of 20 minutes across both school and home.) If a child 
is making excellent progress and the teacher believes they need to have a higher ZPD range, the teacher 
may choose to have the pupil do an extra AR Star Reader test.  
 
We celebrate children’s individual and class progress and successes through immediate and longer-term 
rewards: 
 

▪ 80%+ in quizzes: house points awarded 
▪ 100% on a quiz, stamp or sticker for their library bookmark (10 stamps or stickers = Durrington 

Dosh) 
▪ Durrington Dosh for; 

o Best kept reading record book; 
o Best effort; 
o Most quizzes passed in a calendar month; 

https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/everybody-read/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/everybody-read/
https://www.littlewandlelettersandsounds.org.uk/resources/for-parents/


o Points accumulated from reading books to reach a points target set by the class teacher; 
• Quiz Master Certificate, and Durrington Dosh, for 90% plus average pass rate in quizzes over the 

term; 
• Badge for 100% achievement of targets all year; and 
• Word millionaire badges. 

 
Junior school children are also encouraged to have free choice of two other items from the school library: 
books; comics or story CDs.  The free choice items do not have to be within their book level range.   
Therefore, in total, children can take home a minimum of three school books.  
 
 
Reading Comprehension – the heart of developing writing: 
Reading teaching should incorporate the building blocks of reading, with a greater emphasis on ‘book talk’. 
 
    BUILDING BLOCKS OF COMPREHENSION 

The focus of reading teaching should include: 
• Activation of prior knowledge; 
• Prediction; 
• Questioning & clarifying; 
• Visualisation/empathy/imagination; 
• Summarising; 
• Inference; and 
• Monitoring & checking own understanding. 

Children should be taught the key strategies through: 

• Active/engaging/creative teaching 
• These areas should be explicit and embedded 
• Children should be given time to: 

➢ Book talk; 
➢ Discuss; 
➢ Question. 

• Reading process must be visible; 
• Explicit teaching; 
• Learning about vocabulary; 

• Strengthening meta-cognition – “Thinking about my thinking” (What’s going on in my head?); 
• What does the author have to say? 
Meta-cognitive talk should be encouraged through the skills of: 

• Predicting & questioning; 
• Monitoring and re-directing; 
• Evaluating. 

These skills need to be transferred, so children use comprehension exercises over their own writing. 

Bruner 1974: “The process is beyond the information given.” 
 
Focus on inference is key and should be planned in by: 



• Using quality texts; 
• Considering the impacts on all the domain National Curriculum tests; 
• Identifying to them when they are inferring; 
• Picture – literal statement/inference – Teacher points out when it is inference; 
• Asking children to question the text; 
• Asking the children to consider characters through: 

Feelings   Thinking   Motives 

How do they know? 

What do they do?   

What they say?  

How they say it?   

How are they standing/moving?  

How are others reacting to the character? 

 
Different types of reading in school 
 

Shared reading (texts studied in class literacy sessions) 
In shared reading, the teacher’s role is to make overt what good readers do.  During shared reading 
the children can access a text which may be challenging to them individually.  Reading skills and 
strategies should be clearly modelled, and discussion should help children to deeper understanding 
of the text.  Shared reading should have a specific focus, and all abilities should be included in 
discussions through the use of scaffolds, such as adaptations to questioning language, visual 
representations, coloured paper etc. 

 
Shared reading predominantly takes place within literacy sessions, however, it should be evident 
throughout the reading of information texts related to other curriculum areas. 

 
 
Independent Reading 
Children need to be given the opportunity and encouragement to read independently in order to 
build confidence, stamina and fluency, as well as develop their experience of a range of books and 
authors. 
 
Children should have access to a wide range of books including fiction and non-fiction via the school 
library, book banded/AR levelled books, class book corners and school book fairs. 

 
All children should be encouraged to take home a book from the school library.  Selecting their own 
choice of texts is an important part of developing independence.  Selecting texts motivates readers 
and helps children to develop and discuss their reading preferences. 
 
All children will be given a reading book at an appropriate level to take home, together with a 
reading record diary.  Children’s individual reading will be monitored by teaching staff and 
supported by Learning Support Assistants (LSAs).  Each time a child reads, at home or at school, a 



comment will be written in the reading record.  Where children do not read regularly at home, 
teachers will arrange for them to have more reading opportunities in school by reading to parent 
helpers, LSAs or older children. 
 
 
Infant School 
Reception / KS1 
Teachers will arrange to have the date and current book level to be written in their reading record 
diary at the beginning of each week. Reading record books will be checked regularly by the class 
teacher and LSA to monitor the children’s reading.  
 
Junior School 
Teachers will remind children to write the date and their current book level in their reading record 
diary at the beginning of each week.  Reading record books will be checked weekly by the class 
teacher and LSA to monitor the children’s reading.    
 
Whole School 
Reading should not be seen as just a ‘school activity’.  Wider family involvement supports reading 
progress and ensures children have access to reading materials at home. 
 

Hearing books read aloud 
At Durrington Infant and Junior School we celebrate stories and our passion for reading by sharing stories 
with the children. This helps to build enthusiasm and enjoyment.  It influences independent reading and 
tunes children in to book language. Teachers of all age groups are required to read to their pupils for a 
minimum of 10 minutes per day outside of curriculum lessons. 
 
Children reading aloud 
Children should have the opportunity to read aloud to a variety of audiences, including their own age 
group, younger children and during class assemblies. 
This will be modelled by adults in school during shared and guided reading and hearing books read aloud. 

 
We believe performance reading is a vital life skill to develop and plan to do this through purposeful and 
exciting events incorporated into the school year.  Children will also perform rhymes and poems they have 
learnt by heart to a wider audience. 
 

 
Guided Reading 
At our school, guided reading takes place within the class as an independent lesson with the teacher, and 
focuses on developing children’s ability to become independent readers, thinkers and learners. The guided 
reading cycle throughout the school includes working on children’s ability to decode texts, supporting 
children to demonstrate an understanding of what they have read and the opportunity to develop their 
‘book talk’ skills through sharing favourite books with the class.   
 
Vipers/Whole Class Reading Lesson Structure 
 
VIPERS 
  
Children explore the skills of reading (outlined in the National Curriculum and the KS1 and KS2 test 
domains) through the use of VIPERS questioning which was developed by Rob Smith (The Literacy Shed). 



The Reading Vipers can be used by both KS1 and KS2 with a little adaption. The main difference being in 
the S. 
Sequence- KS1 
Summarise-KS2 (however it has become clearer in recent years that the end of KS2 papers still require 
understanding of sequencing so at Durrington it will be Summarising and Sequencing.) 
In KS1, ‘Explain’; is not one of the content domains, rather it asks children why they have come to a 
certain conclusion, to explain their preferences, thoughts and opinions about a text. 
In KS2, the Explain section covers the additional content domains of 2F, 2G and 2H which are not present 
in KS1. 

 
Key Stage 1 
  
In Key Stage One children reading skills are taught and practised using the VIPERS during whole class 
reading sessions. 

  

KS1 Content Domain Reference VIPER 
1a draw on knowledge of vocabulary to 

understand texts Vocabulary 

1b identify/ explain key aspects of fiction and 
non-fiction, such as characters, events, titles 

and information. 
Retrieve 

1c identify and explain the sequences of 
events in texts 

Sequence 



1d make inferences from the text Infer 
1e predict what might happen on the basis of 

what has been read so far Predict 

  
 
Key Stage 2 
  

In Key Stage Two children’s reading skills are taught and practised using VIPERS during whole class 
reading sessions. 
  

KS2 Content Domain Reference VIPER 

2a Give/explain the meaning of words in 
context 

Vocabulary 

2b retrieve and record information/ identify 
key details from fiction and non/fiction 

Retrieve 

2c summarise main ideas from more than one 
paragraph 

Summarise/Sequence 

2d make inferences from the text/ explain and 
justify inferences with evidence from the text 

Infer 

2e predict what might happen from details 
stated or implied 

Predict 

2f identify/explain how information/ narrative 
content is related and contributes to meaning 

as a whole 
Explain 

2g identify/explain how meaning is enhanced 
through choice of words and phrases 

Explain 

2h make comparisons within a text Explain 
  
VIPERS Lesson Structure 
  
VIPER whole class reading sessions should take place at least three times a week for a minimum of 30 
minutes per session. These are separate to but may complement literacy sessions. 
Sessions may vary session to session/ class to class depending on the needs of the children but as a general 
rule time spent on each VIPER is based upon the English Reading Test Framework (2016) number of marks 
available for each content domain. 
 



 

Whole Class Reading Lesson Structure 
 
Every class will have a whole class reading session with the class teacher at least three times each week.   
  
During a typical session, the teacher will share what the content domain/s the children will be focusing on 
for that session. 
 
During these sessions teachers should cover fiction, non-fiction, poetry, songs, picture books and short films 
to ensure children get access to a wide range of texts. Types of text given are appropriate to the age and 
key stage of the children. 
 
One lesson per week should focus on developing the pupils skills in the use of prosody and presenting a text 
for performance, building on the work the children have started in EYFS during their Little Wandle Phonics 
lessons. 
  
Children read during these sessions in a variety of different ways. They may hear the teacher model fluent 
reading and then have time to reread the same extract themselves, they may read individually and 
feedback, work in groups, take turns in pairs or read aloud to their peers. You may see a number of these 
different strategies during one session. 
  
Teachers plan 3 key questions each session based on the content domain being focused on. 
Children are encouraged to orally speak the answer before writing anything down acknowledging their first 
answer may not always be their best. The expectation in Y2 and Y3 is one written outcome per week in 
guided reading as the book talk involved in guided reading is the most important element in the children 
growing as readers. We use a maximum of 3 key questions for pupils, from Y2 – Autumn of Y4, each 
session to ensure children have time to provide quality answers. As the pupils move through Y4 and into 
UKS2 they will start answering more questions per reading session to allow them to build stamina and 
practise the key comprehension skills. At times children are given sentence stems and vocabulary that is 
expected to be used within their answer. 
  



Children are encouraged to provide evidence for their answer based on a text extract or a picture they 
have seen in the book. Where appropriate children are encouraged to use evidence from a range of 
different places within the text. 

  
Recording and Assessment during VIPERS sessions 
  

We encourage children to talk through their answers and ensure it is the best they can give before writing 
anything down. We also acknowledge it is good for children to also be able to formally record an answer. 
Children can do this in a variety of different ways such as discussing the answer first with peers and/or an 
adult and then writing their best answer, working individually and then editing their answer accordingly 
after discussion or orally discussing 1 or 2 of the questions and writing down the others working 
individually. 
  
During this reading session teachers focus on specific children during the session, this may mean hearing 
them read individually whilst others are reading independently, in pairs or groups, discussing answers with 
those children and working one to one or within a group with them during a session whilst the others form 
an answer independently. Teachers can then assess these children based on NC expectations and how they 
are performing relating to the specific content domain.  

 

 

Assessment of Reading across the school 
 
Assessment of reading beyond the phonics and early reading stage is based on three different strands of 
evidence. This process begins in Y2 as pupils finish their phonics targets and further develop their 
independent reading abilities. 
 
There is the assessment that teachers do as they read and work with children during their lessons and in 
any other reading activities that happen within the school environment. This may include evidence of the 
children’s answers to guided reading questions in their guided reading books, records of reading one on one 
with focus children, or evidence gathered as the teacher has observed, listened and worked with the child 
on any elements of reading.  
 
We use Accelerated Reader STAR READING tests to assess the pupils’ reading level and assign them books 
to help them make good progress in their reading journeys. These tests take place 4 times a year, once at 
the start of the academic year and then once in each term. The data we collect during these tests also 
allows us to compare the pupils’ reading ability against other learners across the country in the same year 
group. Alongside STAR Reader tests mentioned above there are also book quizzes that allow us to see how 
much of a book a child has understood through the AR website. These multiple-choice quiz questions allow 
us to assess a level of understanding of the words and text and whether a pupil needs to be targeted for 
intervention or further challenge to support their learning. 
 
Data is also collected through TESTBASE comprehension tests which the children sit near the end of each 
term. These assessments are paired with a gaps analysis software that allows us to see which strands of 
the curriculum, as identified in the NC Content Domain table on page 14, the pupils are successful in 



meeting and the ones they need further practice and support in. The assessment software also provides us 
with a scaled score which can help us predict whether a child will meet the expected standard for their year 
group. 

 

 
Teachers take these three strands into account and make their judgements on the pupils reading ability 
which are updated termly in assessment staff meetings. 
 

 
 

 
 
 
 
A GUIDED READING CONTINUUM 
 
 
 
 
 
 
 
 
 

Pre-reading skills 
 
 
 
 
 
 
 
 
Parental involvement 
It is well recognised that the best readers will also be reading within the home environment as well as at 
school.  Therefore, we urge parents to share books with their children and listen to their children read.  
Parents are asked to use the reading prompts (printed in the reading diaries) and make comments in the 

decoding 

comprehension 



home/school reading diary.  In upper KS2, pupils are encouraged to take more responsibility for logging 
when they have read and write a comment linked to their target about what they have read or understood.  
Although children take a levelled reading book home every day, we encourage any type of reading at home 
(e.g. comics, magazines, reading off websites, newspapers, and game instructions). 
 
We welcome parents, grandparents and members of the local community, with DBS clearance and the 
permission of the Headteacher, into our school to share their love of books with children.  It is a valuable 
1:1 experience for children to ‘book talk’ with adults and to foster an enjoyment for reading.  In year group 
curriculum meetings, teachers share information about reading with parents. 
 
 
Recording and reporting 
Teachers have a system/tick sheet for recording when children have read with an adult in school. 
 
The school tracking system for reading is updated for every pupil regularly using Insight. Data from Insight 
should reflect the book band/AR book level that the child is reading in. Data is monitored half termly by 
the class teacher and the Senior Leadership Team. The English Subject Leader will monitor the correlation 
between Insight and the child’s current book band/AR book level, to ensure that one is in line with the 
other. Any anomalies will be discussed with the class teacher.  
 
English Subject Leader will also monitor: 

➢  Average pass rates within AR for each child;  
➢  Monthly word count; 
➢  Ratio of passes to fails – whole class/child; 
➢  Certification updates; 
➢  Certificates printed; 
➢  Targets set; and 
➢  Targets monitored. 
➢ Data collated from TESTBASE and it’s gap analysis software MERiT. 

 
They will advise class teacher of any areas of concern. 
 
Internal reading moderation will take place once each term, involving all teachers, using the school’s agreed 
assessment system Insight and the Reading Assessment framework.  This procedure ensures year group, key 
stage and cross key stage moderation has taken place to further validate each teacher’s judgements. At 
least once a year, depending on the agreed timetable, a collection of evidence from each key stage will be 
sent to external locality moderation. 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 


